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Established Treatments Identified by the National Standards Project (NSP)
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14




II\:{I\
&M

kN

B0 2 FE IR

SR
T RE

T RT3k
TR

&)
vV
VB
Bl R ERe
e

RES@IEEN A
v SR TR

Established Treatments Identified by the National Standards Project (NSP)
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Exercise was identified as an emerging practice by the NSP.

The NSP did not consider Functional Behavior Assessment as a category of evidence-based practice.

Functional Communication Training was identified as an emerging practice by the NSP.

Picture Exchange Communication System was identified as an emerging practice by the NSP.

The NSP did not consider Structured Play Groups as a category of evidence-based practice.

Technology-aided Instruction and Intervention was identified as an emerging practice by the NSP.

v/ ARAEIT &% E (Callahan, Hughes, Mehta, Nichols, Toussiant, Ma, Kutlu & Wang, 2017)
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